BOCQIIR liSill 



^BD 152 «80 



n 009 312 



lOTHOB 
TITLB * 

POB DITB 
90TB 



BOSS PBICE 
OBSCRIPIQBS 



Bafecnik,- JobDBl* Johnson; SorgaioCf Bilrold 
.Osing Badio Cbmarcials aa'sapplaaantarf Batariala 
foe Toacl^ng li8t«ning. 
Jan .78 . / ^ ' , * 

' 13p. : Pap^r pr«s«nt«d^ at th« aandlal ■••ting of the ' 
Calif oxfnia issociation of TMcli^ra .of Bnglisli to 
Sp«ak^rs of Othmt Langvagas (Pa»«d^na, California,' 
April 14-16, 1S78) : lot aiTailabla in liar4 copT do« 
to poor xaprpdacibility or original docaaant , 

BP-$0.83 Plus Poatage. BC Bot ivailabla froa BOBS. ' 
Cal^taral Bdacation; «Bngliali (Sacbnd langoaga) ; . 
iBstractional .lids« nang««g« Znatraetion; laarning 
ictivitias; *Iist«aiag Coaprabansion; *li8taning 
Skills: *Badio: Sacond Langsaga Learning; Standard 
Spokan Osagac. naachi^ng Batkcda 

IBSTRiCI — . . . . 

Badio coaaercialSf asad as sapplaaantary aatarials in 
tb< Bnglijili as a sacond laogaage class, hava th« following 
a'dvantagasr (1) tkay* corraspond dosaly to avaxyday spokan Bngliih; 
(2) th«y- ar« claar; . (3)' thay ara short anoa^h to aostain stiidant 
interest: («) the aany zedundancies in the vessage enafcl* even the 
slower sttlbent to andezstand: (6) tk^j are adaptible to «any levels; 
(6) they, provide gene^l entertaibaent; and (7) aain-sttea* Aaerican 
cAltare as sell ^s iup language are represented in coafercials. These 
coaaercials c«m be a;^d initially as co'aprahension exercises and, 
later,, as the -basis . for discassion aboat Aaerican caltare. Sisple 
ooapre'bcnsion qoestions can^ be folio aed by a dost- dictation 
ezercisa, and then by rcle-playing, values clarification ex^rbises, . 
discassion goestiotts,,/and contact assignaaajts . A sasple classzooa 



technigae.is appended. (Aothor/AB) 



• ' BaprodQCtions sttpplied by BOBS are tk^ bast that can be aada * 

* . , > froa the original docnaent. ' * 
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. As i*.SL Xeachers,^ we are always .trying to make out classes 
more? relevant and more charadtorihstic- of the "real" English 
^speaking-. worltt* (^jjr goal is to prepare ourv^uden^s to cope 
^ . with English Qutside the classroom* One av^a of difficulty 
for^most ESL students ik listening* comprehension. Students' 
/ often panic when they tieaV English on Ty, tljf^ radio, or in 
^ situations in,v;hioh thejy can do nothing to slow ddwn the 

s'ppakorCs) and arc?T unable To havr things repeated In cJrdor. 
-Xb bring these situations luto the listening class, we've • 
'adopted radio commercial's .Other teachers have experirpented 
with; them. , After using radioc commercials a couple of times, 
.we realized that ttfey had possibilities we hadn't ever imaginrO. 
^e have found them. npplicabTje in levels from Ipw-intermediatc - 
, ,to \idvancody (Mere low- intermediate is u<^e<f to describe J 

dl^tudonts' who have^ a very basic command of English, around ■ 
a 'score of 37^ o^ the TOFEL-) 7e advocate using the&e media 
advertisements ^as supplementary materials and npt as- the bulk 
^ • of tho class material. ^ * ^ ^ 

^ "\ A number of characteristics mak^radio commercials ' 

pedago^acally sound toqls for teaching listening r (1) close- 
^ correspondence to everyday spoken English (2) sound clarity , 

' (3) length (4) redundancy- (-5) adaptability to multi-level 

- . /classes (6) general entertainment (7.) representation of ' 

main- Stream. American culture. • • ' - 



Janet Hat;ner as mentioned in Judy K.| Wihn-Bell Qlsen, 
Coromunic ation Starters and other Activities for the ESL Gl^ssrqom < 
(SaA Franciscoi TheJMemapy Press, 1977), p, 20. . 
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' -'^adio commercials briai', a^"roal " Eriglish experience 
into the clessroom because th<5y, cont^ih ^nglivSh native 
speakers' hear and use* ^Many students avoid listening to the 
radio because they feel their English l*i*t adequate. V/hen ' f 
they do try^ they're often f rustra,t€Kl . Students complain 
that ^he radio aflhouiic/Drs and speakers *in Commercials talk 
faster ^han normal, \this i^ not the case, howeveif. The 
dialogue or mpnologue in ^ radio commercial is usually 
spoknn oX. A normal pace.^ Using radio commercials, in Glas€ 

' K . I ^ • 

~ ^ * I 

can help studor^s .f^I more at ease with thi^ pacQ. They also 
provide students with current and often essential vocabulary 
• in context. For examplci Contacr o^other cold medicinei 
\ commercials- intraduce ar reinforce medical vocabOflary such 
/ ' as '^^tablets, congested, symptonst and runny, nose**. These 

' .words can help our students \>^en they have txj doscirbe how 

thoy feol to a doctor or friend. ^Since few people make it 
through a winter without^ a cold,, students are directly • 
interested Sin thes^ wo|fds. Students realize that radio, ^ 



•commdrciars^ are prepamLng them' to ]cQpp with English outside 
the classroom. Thi? is one reasoir they like them. 

f ' l^is "real" English, so\f rustrating to ESL students, 
c'an* be. made more comprehensible with radio commercials. 
Several features help* to keep student frustration level low. 
One feature is the sound clarity of radio commercials. 
Sponsors spend fv lot of money to make a - technically high- 
quality commercial because they are trying to sell us thel^r 



-products. Unlike some tapes we as teachers maiCb in backrpoms 
whil(* competing with typewriters and pencil sharpeners for 
sonic space, radio commercials contain only wanted sounds. 
We would* like to expose our students tc a variety or listening 
experiences and situations. Therefore, it '« advantageous to 
present our students with -listening exercises wit|i and without 
background nt^ise. S^rae radio commercials provide spocial 
. effects which hol-p students visual iz^ the setting of the 
dialogue. These ar^ hard to come by for the language -.teacher . 
For example, oi^ a Master Charge commercial a wife pick?s up her 
husband afteri^ork and then a conversation takes plage as they 
drive hofe.\ Traffic noise is very .loud^it fVst! then a door 
slarifs and -it diraishes. Students c^ use these clues to answer 
\the question "'aTiere do the husband and wife meet?," 

The length of, radio commercials is another feature which' 
keeps the frustration level . low. ' ;ip order to keep the- 
listeners' attentioji, radio co'nunercials ar'e short - generally 
only 60 seconds long. Most students can and v^iil concentrate 
•for such a short period. ^ven if the material is difficult. ' 
It's amazing how great -the stQdents' interest is even' after 
the n-th playing. * " ' 

One of the best features . of radio cotnraei;^cials. is their 
redundancy.- We, as nati-ve sp<-^kcrs of English/ often find thei 
redundaacy a nuisance, but the. paraphrasing and repetition o'f 
certain phrases gives students inore opportunities to understand 
Thus, even low- intermediate students can gain a feeling of 
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success and not one of frustration. -The adaptability of 
radio coratnercials cannot he over-emphasiaed / 
. Te<1chcrs play a large role in tho degree of the students' 
success. Teachers mu^t gear the exercises to their students. 
, taking into account students' needs and weaknesses. 
.Subtle humor, idiomatic usage, and examples of dialect 
which may be over- the heads of lower students can be used 
as top.ics with a more advanced class. PerivipTs with a .low- 
intennediatc class after hearing a radio ' commercial twice" J 
they can .only answer- tha question, ":v'hafs being advertised?". 
Yet, this is an accomplishment and the ' sqadents should be 
proud of this first step and be encouraged.' If the students 
gain self-confidence by llsUuing to radio "^comme^^ials in 
class, then perhaps they'll feel braver and morfe assured 
about tackling English outside? the-class^m. 

As mention^?d earlier stAidents -enjoy radio commercials 

present "real" English*. Another reason student^ 
like^radio^commerci^als is because they^re entertaining, the 
music often found at the beginning and' end of radio cpmmerclais 
is relaxing .Jid some of the lyrics are. so > redmdant and 
catchy that many of the students leave the .class singing. 
The humor and sarcasm found in then? are entertaining as well. 
Some. humor. Is obvious and goes- across- cultur3fL ;inesj other ' 
huik)r,is .more cul ture- bound . The latter provides a' way to ' 
teach American ctilture.^ Students ^re* usuaHy Intereated In', 
learning about American culture, and radio conunerc,lals are an 
Ideal tool for this. They generally present the values and'. 



morals of the main-stream Ame'ricafC public and arc full of 
stcr<^otypos rocoKni7:able and amusing to mo5t AmeMcans. • , 
Tlioy provide oxamples of ' different recistors .opd usages.' . ' 
depend inc. upon the audience they'are aiming at. In-additioh, 
choy touch on controversial topics. Throucft radio commercials ' 
students- are expose^ to diverse sketches of our multi-faceted 
^ocicfy. Ifs^st for teachers to present the radio 
commercial first xnthout showinc their own cultural biascfs 
of prijjudices. InJ.tially tfeachers should b^ conceded only 
with the students' comprehension of the material. After; the 
sttaight^ forward ^comprehension exorcises have been^one; more k 
^ subjective exercises can be haj^dled:. ?>rlated information 
• alonn with views and opinion.^ differing from those presented 
in the radio commercial can be presented and discbssed . ' ' 

Teachers can also state their beliefs if they wAnt to. . , 
However, stucfhnts should be encourar,ed tg think for themselves ' 
and reach their own c^onclusions . 

^ The ty^^es of exercises one can do with radio cormaercials 
seem* endless. Some .*vf^^ them are.: (1) tWfalse.'CZ) multiple , 
chbice (3) shor^ answer (O matching (5\ cloze-dictation 
(6) adapted role play ,0) values clarif Icatldn discussion 
(9^ (jontact ass^gnment.sr. The first ' four :jt3ype,s mentioned are 
uWd for simple comprehension questions. These should progress 
from general questions (usually, about, three) \o. more specific 
questions (usually from three, to five). If it is a very Vow' ' 
cl^ass then most of the. questions should, be general . -If advanced, 
•most 8hoUld.be si)ecifiC and/or^inference, questions. As much . 



as possible students should be listening to and not readiilg 
these questions/ The true/false statements can bo read to 
students, once or tv/ice depending on the level: With the 
multiple choice quest ions , -gt^idents -should listen to the 
question and circle thT^swer (a,b,c, or d) on their handouts. 

■ Short answer, questions can dictated. Students should be ufged 
to- vrite only one or t^o word answers', not sentences-, 

^ Cne> stop beyond simple coraprehtnisign exercises ig a ' 
c\o7,o-dictation exercise. To make a cloze-dictation exercise 
one first needs the text of the commercial. Then listen to 
it'ancf mark wtjere the' speakers pause. 'By doing this one can 

• more -easily ascertain ^^7hich wmrds should be blanked o'bt. 

♦ D t * » ' 

Care must bo taken to spact? the blanks suf f iciently' Wr apart. 
A^ormula we've fpund successful is dne blapl^ for every ten 
secondg. Content aiid/pir function .words may be blanked out. 
All o£ the blanlcs could he the same part of spe/3ch, havQ the 
same vowoTj or consonant soUnd ,'^^§1: a.jreduced' 'form; etc. Gear 
the cld7.o-dictat ion •exercise, to the students. - . — ' 

The latter four tyj?es Sf^oji^rcises are more cognitive ani 
should foilaw'thp .comprehension. and/or clo^e-dictation exercised 
Many radio commercials ,lend themselves to adapted, role pliy. 
For example,, after doing a Cdntac commercial have students 
act out a visit to a doctor's o^lce or a trip to a drugjstorp 
for cold medicine. Another- teclinlque Is values clarification 
exercises which can serve -aa a. way to get. into discussion. The- 
discussion, questions sliould get the students to talk about ^ • 



themselves, their countries, their experiences and beliefs. 
Both or the latter exercises §hould take into account cl<iss ' ' 
level - the higher the class the more sophisticr^ted and probin/i 
the questions. Finally, contact assignments are especially. 
<60od for getting -students to \ise what they've leanred 
outside of class. After the Contac "co^mmeipcial students* cbuld 
ask several- i\mer lean's such. questions as: (1) About how many 
colds do you get each winter? (2) Do ydu usually go to the 
doctor when you have a cold? (3) Do yoi;^ usually miss school/ 
work ;,;hen you Ve sick? Of cjouTse, not all of these exercises' 
mentioned should be used with- every commercials Don't 
saturate the students .with exercises. 

Deforef^a radio commercial is U3@d you might, spend a little 
time explaining the reasons for using thtiiii. '"Students" 
goherally respond favorably to this sxplftnation : "Radio 
commercials will g*ve you practice listening to overyday, 
^^urrent English^spoken at. a normal pace and wiYl help you 
Icam something about "the U.S. and j7ts pecTp^e.,^ Also, I ;±,ink-. 
you will enjoy them." Students should und'erstand that they ^ 
are not being urged to buy any of the products advertised, 
and that teachers aren"'t getting a commission*. 

We havo found it b^st to use .radio commercials no more 
than once a week. A iradio commercial with exercises will 
usually' take about 40 minutes. As mentioned above tdachers . 
have nuraerpus options in choosing exercises . Below is a 
sample classroom technique with modifications'. 



LO'/>INTERiMRD TATr 



1. Play the coiTimercial . Vatch 
Faci.il exi»rhssions, etc. /for 
cluos to students' comprphon- 
«ion. 



t. 



Dictate f.cnoral comprohensipn 

/ 

shore -nil sKor quostions (about? 
Ulirc^-^). Handln anv now v6c'- 
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sibular'v round In the die Cat ed 
quostionn. Mako sure the 
questions are .undorstooi by 
'an sLui'Mirs. ' / 
3. riay the tape again; perhaps 
two or threo/«timns , sd the 
ftudonts can writo^tHc> aaswox;? 
as thoy liston. /^^W should 
write short ans^er^y not 
sentrmcos. 
Chock the i^nsw^rs 
^athor handout (\Wp or dictate 
th^:* moro specific/ questions 
(thrpe - five);// (The ques- 
tionj^ can bo m^i^e more general 
for lower^ cla^de^.) * 



4. 
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5\ 



6. 



7. 



INTERMEDIATE - ADVANCRp . ' 

Play the commercial, l^^atoh 
facial oxpfession^*, etc. for 
clues to students* C0mi)r*(^h(^n- 
sion. 

Ask for oral responses to'concr* 
short an'^wcr quest i.oru' . ITatnll'^ 
^an> ncu^vocabu^aLy found In th- " 
questions or their ansv^ers. 
Handout thp ditto with th^j more 
specific questions or dictate , 
them. 

Play the tape as many times as 
needed whiles-students v;rite tho 
answers. Th-?y should write 
short answers, not sontoncf^^x*' 
Check the an^^^ejs. Ilandle_ any ^ 
vocabulary questions or probleroL 
Hand out the t^xt/clo^e'-^ * / 

I 

dictation exercise. - 
Play the tape agajLn several 
times,, so th<? stud^ts can 
complete the cloze-dictatio^ 
exercise while listening;. 



\ 
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8^.' Collect, clo^e-dlctation oxnrcise 
9. Do valuQs clarification/ 
discussion questions as a 
clasa or subdivided into groups. 
10. Do adapted role play and/or 
explain .the dittoed contact 
assignment:. ' ^ ^ 



• 



■ Hay tliG tape ar,ain. 

Allow time for students to '* • 
>*. 

^. write tUe answers to the 
.questions. Students may need ' 

fo hear the tape several 

tlmos. 

Check the answers^ Answer 
any questions. 
Handout the text/cloze- 
dlctatlon exercise. 

r 

Play tho tape a^^^tn scver^X— 
times, so .the students can 
:c«jTnletp the cio/.e-dlcta- \ 
tlon exorcise white 11.^- 
. teninR. 

, Collect the cloze-dlcta- ^ ^ ' , 

-tron o??^clr§^p~ahd "answer' any"" • - " '< ' ~' , 

(questions. ' • . ♦ 

Do values clarification/ ' . *"' » 

discussion, questions. ' . ' ^ . f * 

Do adapted role play If ' 

applicable . ^ » . " ' , » , 

In 'order to obtain radio commercials to use in your. ' 
listening class, simply get a tape recorder,' radio, tape and 
jack. Connect the tape recorder and the radio, Then tape 'the 



11 



commorclal you wantf^ Tho sound quality is {jest Ih i.p.s, 
- Often a commercial*- L<? pU^yed at Uie s?irae tini^ evoryd-ay. ' SoV ^ 
pick your favorlta cornrnpxcials 'and ;4:a|)€ thorn,. , ' ^- ' 

\^'r'vo round thfe usepf r^dio cominorcials t.o be an.excitinp, 
pedasog^al tool for the" 1 istening class. ^ The language is 
common^ an\ the content applicable to var>fng sti^dent needs. 
^ew nosslbftltties.aro continually presonting thomsolvos to us.' 
n think you'll havo Ch<- same r^xpori (>nco. 
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